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• Are supported with appropriate information 
to make informed choices and skills to 
support development  

Family support 

• Are audited, adapted and enhanced to 
maximise participation   Environments 

• Specialist knowledge and skills are used to 
build capacity in the wider workforce to 
support across universal, targeted and 
specialist levels of provision  

Workforce 

•  Is efficient and accessible including training 
of others to identify and provision of pre-
referral advice in community settings 

Identification 

•  Is appropriate and timely, and may include 
direct or indirect, individual and group 
interventions delivered in a functional 
context 

Intervention 

 
 
 

Five strands 
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Level 1 
Input 

 
 

How much did we do? 
 
Traditional measures of 
activity and inputs 
 

Level 3 
Implementation 

 
 

How well did we do it? 
 
Measuring whether the inputs 
were of a high quality 

Level 2 
Reach 

 
 
Is anyone better off? 
 
Measuring access to the 
inputs delivered 

Level 4 
Impact 

 
 

Did it make a difference? 
 
For the individual? 
For a group? 
For a population 

quantity 
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Outcome framework 
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A5er	
  Freidman,	
  2005	
  and	
  “Turning	
  
the	
  Curve”	
  (DCSF,	
  2008)	
  



Few	
  

Some	
  

All	
  children	
  and	
  
young	
  people	
  

Specialist	
  

Targeted	
  

Universal	
  

Specialist	
  

Enhanced	
  
skills	
  in	
  

specific	
  area	
  

Wider	
  
workforce	
  

Popula@on	
  of	
  CYP	
   Workforce	
  Interven@on	
  

Relationship between population, 
intervention and workforce 
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Pre-
identification 

Identification 

Intervention Evaluation 
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SUPPORTIVE 
CONTEXT 

HV 2.5 
year 

check 

Rolling 
programme 
of groups 

Language 
enrichment 
within the 

setting 

Specialist 
intervention 
within school 

setting 
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Why scheme for schools? 



Why scheme for schools? 

	
  
	
  

•  Desire	
  to	
  support	
  standards	
  and	
  ensure	
  the	
  
children	
  and	
  young	
  people	
  with	
  more	
  specific	
  
and	
  significant	
  SLCN	
  don’t	
  get	
  lost	
  in	
  the	
  
system	
  

•  Desire	
  to	
  facilitate	
  an	
  accreditaPon	
  for	
  schools	
  



Why scheme for schools? 

	
  
	
  

•  Opportunity	
  to	
  facilitate	
  through	
  the	
  Balanced	
  
System®	
  boUom	
  up	
  as	
  well	
  as	
  the	
  top	
  down	
  
commissioning	
  work	
  of	
  the	
  CIC	
  

•  Meets	
  core	
  objecPve	
  of	
  supporPng	
  change	
  



Why scheme for schools? 

	
  
	
  

•  Interested	
  in	
  the	
  Balanced	
  System®	
  because	
  
family	
  support	
  is	
  a	
  core	
  strand	
  

•  Specialist	
  level	
  standards	
  address	
  needs	
  of	
  
those	
  children	
  and	
  young	
  people	
  with	
  specific	
  
needs	
  



Why scheme for schools? 

	
  
	
  

Included	
  at	
  Step	
  3	
  of	
  the	
  CommunicaPon	
  Trust	
  
CommunicaPon	
  Commitment	
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Pilot	
  Schools	
  

Phase	
  1	
  pilot	
  	
  
September	
  2014	
  –	
  December	
  2015	
  

– 6	
  schools	
  

Phase	
  2	
  pilot	
  
January	
  2015	
  –	
  April	
  2016	
  

-­‐	
  	
  5	
  addiPonal	
  schools	
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Pilot	
  Schools	
  

	
  
Phase	
  3	
  –	
  tesPng	
  a	
  large	
  scale	
  approach	
  
May	
  2015	
  –	
  December	
  2016	
  

– 60	
  school	
  cluster	
  in	
  Kent	
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Understand 
school context 
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School	
   Number	
  on	
  roll	
   Predicted	
  %	
  SLCN	
   Predicted	
  number	
  
SLCN	
  

Hunters	
  Hall	
   700	
   47%	
   329	
  

Millfield	
   629	
   49%	
   312	
  

Ruardean	
   86	
   26%	
   22	
  

St.Edmunds	
   300	
   16%	
   48	
  

Understand 
school context 
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Pilot school 
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Pilot school 



understand 
Balanced system® mapping tool 
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Power of the mapping tool 

“Looking	
  at	
  the	
  school	
  as	
  a	
  whole,	
  and	
  pulling	
  
together	
  different	
  bits	
  of	
  good	
  prac9ce	
  from	
  
around	
  the	
  school”	
  
	
  
“Raising	
  staff	
  awareness	
  of	
  what	
  is	
  helpful	
  for	
  
SLCN,	
  some9mes	
  they	
  were	
  doing	
  things	
  and	
  not	
  
sure	
  why!”	
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Power of the mapping tool	
  

	
  
“We	
  found	
  it	
  straighCorward	
  to	
  fill	
  in,	
  not	
  
always	
  easy	
  to	
  put	
  in	
  the	
  evidence	
  as	
  we	
  had	
  to	
  
find	
  it.	
  Also	
  needed	
  everyone	
  to	
  contribute	
  to	
  
give	
  a	
  full	
  picture.”	
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Five Strands 

•  All	
  of	
  our	
  pilot	
  schools	
  say	
  their	
  understanding	
  
of	
  the	
  need	
  for	
  family	
  support	
  has	
  increased	
  

•  All	
  say	
  their	
  understanding	
  of	
  developing	
  the	
  
workforce	
  has	
  increased	
  

•  Most	
  say	
  their	
  understanding	
  of	
  intervenPon	
  
across	
  the	
  three	
  levels	
  has	
  increased	
  

•  Schools	
  were	
  most	
  confident	
  around	
  
idenPficaPon	
  where	
  the	
  majority	
  felt	
  they	
  had	
  
a	
  good	
  understanding	
  at	
  the	
  outset	
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The Balanced System® 
S4S Mentor 

•  Mentor	
  support	
  throughout	
  the	
  scheme	
  
•  IniPal	
  contact	
  by	
  phone	
  
•  Online	
  conversaPons	
  through	
  the	
  website	
  and	
  
ongoing	
  phone	
  contact	
  

•  Visit	
  to	
  school	
  at	
  end	
  of	
  understand	
  phase	
  to	
  
support	
  plan	
  and	
  do	
  

•  Mentor	
  is	
  not	
  the	
  accreditor!	
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The Balanced System® 
S4S Mentor 

	
  
	
  
“I	
  feel	
  that	
  it	
  is	
  good	
  to	
  talk	
  to	
  someone	
  about	
  
the	
  things	
  that	
  you	
  are	
  doing.	
  The	
  telephone	
  
conversa9ons	
  are	
  very	
  helpful.”	
  



Millfield Plan and Do 

1. To	
  transfer	
  interven9on	
  strategies	
  from	
  group	
  
to	
  whole	
  class	
  seKng.	
  

2.  	
  To	
  ensure	
  that	
  Millfields	
  is	
  a	
  language	
  
enhanced	
  environment	
  in	
  which	
  to	
  learn	
  

3. To	
  ensure	
  parents	
  understand	
  the	
  
interven9on	
  their	
  child	
  is	
  receiving	
  and	
  to	
  
know	
  how	
  they	
  can	
  help	
  their	
  own	
  child	
  at	
  
home.	
  



Plan	
  and	
  Do	
  
•  Key	
  area	
  the	
  school	
  would	
  like	
  to	
  develop	
  is	
  family	
  

support	
  and	
  informaPon	
  for	
  parents	
  at	
  targeted	
  and	
  
universal	
  levels	
  

•  At	
  targeted	
  level:	
  
	
  Family	
  friendly	
  informaPon	
  sheets	
  developed	
  to	
  be	
  given	
  out	
  
when	
  a	
  child	
  starts	
  an	
  intervenPon	
  

	
  
•  At	
  universal	
  level:	
  
	
   	
  Parents	
  of	
  new	
  intake	
  to	
  aUend	
  an	
  informaPon	
  session	
  on	
  

supporPng	
  language	
  and	
  literacy	
  at	
  home	
  (also	
  complete	
  a	
  
communicaPon	
  quesPonnaire	
  about	
  their	
  child)	
  	
  



Our Scheme for 
Schools outcomes 



Our Scheme for 
Schools outcomes 



Our Scheme for 
Schools outcomes 



Plan and DO tools 

“Seeing the different levels altogether and 
knowing that all the strands needed to be 
covered. Made it easier to plan new 
interventions as we could see where they filled 
a gap” 
“It has made us consider how we get parents 
involved in a way that is useful for them and 
that they can use in everyday situations rather 
than adding another task to their list of things to 
do at home” 
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review 



Impact	
  on	
  Pupils	
  

•  All	
  staff	
  have	
  a	
  beUer	
  appreciaPon	
  of	
  children’s	
  
communicaPon	
  needs	
  in	
  terms	
  of	
  3	
  levels	
  e.g.	
  
specific	
  vocabulary	
  teaching	
  (universal	
  or	
  targeted)	
  	
  

•  Parents	
  engaged	
  from	
  the	
  beginning	
  as	
  partners	
  in	
  
educaPon	
  and	
  understand	
  that	
  by	
  supporPng	
  their	
  
child’s	
  language	
  they	
  support	
  their	
  literacy	
  
development	
  

•  Parents	
  know	
  more	
  about	
  intervenPons	
  so	
  happy	
  to	
  
ask	
  about	
  them	
  specifically	
  e.g	
  during	
  learning	
  
conversaPons	
  and	
  have	
  more	
  ideas	
  about	
  how	
  to	
  
support	
  their	
  children	
  at	
  home	
  



Impact	
  on	
  Pupils	
  

	
  
	
  
	
  
	
  
	
  
	
  

	
  
	
  

.	
  

	
  
	
  
	
  

	
  
	
  
	
  

“Superwriters”	
  interven@on	
  is	
  a	
  language-­‐	
  enhanced	
  KS2	
  Literacy	
  mul@-­‐sensory	
  group	
  	
  

“Superwriters”	
  
named	
  their	
  own	
  
group.	
  

Their	
  wri@ng	
  
progress	
  is	
  rising	
  

Their	
  confidence	
  is	
  
growing.	
  

They	
  now	
  take	
  pride	
  
in	
  their	
  work.	
  



Impact	
  on	
  school	
  system	
  

•  Our	
  specialist	
  and	
  targeted	
  intervenPon	
  is	
  
transferred	
  into	
  the	
  classrooms	
  and	
  becomes	
  
part	
  of	
  whole	
  school	
  pracPce	
  

•  Language	
  enhanced	
  strategies	
  used	
  for	
  all	
  
quality	
  first	
  teaching	
  

•  CommunicaPon	
  with	
  parents	
  to	
  provide	
  home	
  
learning	
  opportuniPes	
  to	
  supplement	
  our	
  
work	
  is	
  embedded	
  as	
  core	
  

	
  



Impact	
  on	
  School	
  System	
  

•  Higher	
  awareness	
  of	
  the	
  importance	
  of	
  SLCN	
  -­‐	
  
including	
  updaPng	
  training	
  and	
  training	
  new	
  staff	
  

•  Change	
  in	
  teacher	
  planning	
  e.g.	
  in	
  early	
  years	
  
focusing	
  on	
  a	
  topic	
  longer	
  to	
  ensure	
  all	
  the	
  
vocabulary	
  is	
  learnt	
  	
  

•  CommunicaPon	
  specific	
  informaPon	
  about	
  new	
  
intake	
  children	
  enabling	
  school	
  to	
  be	
  alert	
  to	
  any	
  
children	
  with	
  difficulPes	
  sooner	
  

•  Specific	
  intervenPons	
  can	
  be	
  fully	
  discussed	
  as	
  part	
  
of	
  learning	
  conversaPons	
  as	
  staff	
  and	
  parents	
  have	
  a	
  
shared	
  understanding	
  of	
  each	
  intervenPon	
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Interventions and programmes have a place within 
the Scheme for schools strategic framework 
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“The whole is greater than the sum of the parts” 
 
 


